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Practicing mediation in the Italian and English classroom

IlpakTika Mexiamii y HaB4YaHHi iTajilicbKOl Ta aHIVIICLKOI MOB

Summary. The paper is targeted at reinforcing a foreign language learning and
teaching in higher education settings. A primary complexity for learners who acquire
foreign language tailoved to a particular field is mastering the specific ways experts
communicate within a professional context. Informal classroom observation reveals
how some categories of Italian and English students seem to have little self-confidence
in their ability to facilitate foreign language communication among experts within a
specialized domain. Many may experience greater or lesser difficulty in transferring
expert knowledge in a specific subject from one language to another or within a single
language due to linguistic and terminological nuances, differences in educational
backgrounds or lack of relevant contextual information. To enhance students’
competence and confidence in navigating the subtleties of professional communication
in Italian and English, the article suggests equipping learners with mediation skills
through the field-related tasks that require clarifying misunderstandings and rephrasing
complex ideas to make specialized knowledge accessible to both experts and general
public within the same language and across languages. The paper provides practical
examples of mediation tasks in the field of music, which are relevant and transferable
and may be used as a template for the practitioners wishing to incorporate cross-
linguistic or inra-linguistic mediation in their teaching practice. The effectiveness of
mediation activities in Italian and English language classes was evaluated by means of
online questionnaires. The findings showed that mediation tasks, which require learners
to bridge communication gaps, force students to become more flexible and creative
with their existing vocabulary and grammar, improving overall foreign language
proficiency, crucial for cross-cultural communication. Additionally, mediating a
specialized discourse is a form of professional socialization where an expert's identity is
constructed and reinforced through interactions with subject-matter experts.

Key words: Italian/English language for specific purposes (music), mediation
activities, mediation skills, specialized discourse, higher education.
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Anomauia. Cmamms cnpsamosana Ha 600CKOHANIEHHS NPOYecy 8UBYEHHS ma
BUKNAOAHHS THO3EMHUX MO8 ) 3aKaadax euwoi oceimu. QOHUM i3 KIIOUOBUX BU-
KJUKIB OJisl CMYOeHmis, AKi ONaH08YI0Mb IHO3EMH) MOBY, OPIEHMOBAH) HA NEBH)
npoghecitiny 2any3v, € 3aC80€HH Cneyudiunux mooenel KOMYyHIKayii, npumaman-
HUX ekcnepmuomy cepedosuuwyy. Hegpopmanvni cnocmepesicennsn 3a HaguanbHum
npoyecom cgiouams, Wo OKpeMmi epynu CmyoeHmis, sKi Uuduams imaiilicoKy
ma aneniticbKy MOBU, 0eMOHCMPYIOMb HU3bKUL PI6eHb YNeBHEHOCHI ) 30amHOCMi
3abe3neuysamu IHUOMOBHY KOMYHIKAYII0 Midc Gaxieyimu y 8y3bKONPOQiibHUX
KOHmMeKcmax. 3Hauna wacmuna 3000)8a4ie 0Cceimu CMuKaemvcs 3 mpyoHoua-
Mu nio yac nepeoadi cneyianizo8aHux 3HAHb 3 0OHIEI MOBU IHULOIO AOO0 8 Medcax
ooniei mosu. Ilpuuunamu ybo2o Modxcyms Oymu MOSHI Ma MepMIiHOIO2IYHI HIO-
amcu, BIOMIHHOCMI 8 0CBIMHbOMY 00C8I0i Abo Hecmaua 8i0NOBIOHOI KOHMEKCHLY-
anvHoi iHhopmayii. 3 memoro niosuweHHs KOMNeMeHMHOCMI Ma 8Ne6HEeHOCH
CcmyO0eHmis y NOOONAHHI KOMYHIKAMUBHUX BUKIUKIB )Y NpogecitiHom)y cepedosuyi
IManiicCoKow ma aHeNUCLKO MO8AMU, VY CIammi nponoHyeEMbCs hopmyeamu
6 HUX Hasuuxku mediayii. l]le nepedbauae uKoHanHs NPOPeECiUHO OPIEHMOBAHUX
3a60aHb, CNPAMOBAHUX HA YMOYHEHHS HeNOPO3YMIiHb, nepedpa3yeanHs CKIAOHUX
KOHYenyit ma adanmayito cneyianizo8anux 3Haub 05 PI3HUX YITbOBUX AYOUMO-
DIl — K Y Medcax OOHIEL MOBU, MAK [ 8 MINCMOBHIU 83aeMO0ii. Y nyonixayii nooa-
HO NPAKMUYHi NPUKAAOU MeOIaYitiHUX 3a80aHb Y 2AY3l MY3UUHO20 MUCMEYMEd,
SAKI € aKmMyanibHUMU, YHIBEPCANbHUMU A MOXCYMb OYMU BUKOPUCMAHIT SIK Memo-
OUYHUL OpIEHMUP Ol BUKILAOAYI8, WO Dadxcaroms iHme2py8amu MidcMo8H)Y abo
BHYMPIUHbOMOBHY Mediayilo y c8010 neoazociuny npakmuxy. Egexmusnicms
3ACcMOCY8anHs MeOiayitiHuX 3a80aHb y Kypcax imanilicokoi ma aumeniticbkoi Mog
byna oyinena 3a 00noMo2010 oHLauH-onumyeans. Ompumani pe3yromamu nio-
meepounl, Wo 3a80aHHs, OPIEHMOBAHI HA NOOOJIAHHS KOMYHIKAMUBHUX Oap '€pis,
CIUMYTIOIOMb CMYOEeHmMi8 00 OLIbULOI SHYYKOCII Ma KpeamusHOCmi Yy 6UKOPUC-
MAaHHI HAABHUX TeKCUYHUX | epamamudnux pecypcis. Lle, ceoero uepzoro, cnpusie
3POCMAHHIO PIBHA THULOMOBHOI KOMNEMEHMHOCMI, WO € BANCTUBUM YUHHUKOM
epekmusHoi Mixckyiomyproi komyuikayii. Kpim moeo, mediayis cneyianizosa-
HO20 OUCKYPCY PO3210AEmMbCs K opma npogecitinoi coyianizayii, y mexncax
KoL hopmyembcs ma 3MIYHIOEMbCS eKCNePMHA I0eHMUYHICMb ) 83A€MO0IL 3 (ha-
Xieysamu 8ION0BIOHOI eay3i.

Knrwouoei cnosa. Imaniticoka/Aneniticoka Moea 0151 cneyiaibHux yinet (My3u-
Ka), meoiayitini 3a80aHHs1, MediayiiHi HABUYKU, CeYiali308aHull OUCKYPC, BUYA
ocsima.

Introduction. In the constantly evolving landscape of foreign lan-
guage for specific purposes, the focus on mediation, a fourth mode of
communication, has gained much more prominence in recent years. Many
researchers and higher-education practitioners have emphasized the abil-
ity to mediate language (transfer, reinterpret, summarize a message from
one language to another or within a single language) is a key skill for lan-
guage learners at all levels to excel in many real-world professional con-
texts. Language learners often find themselves in situations where there
is a need to explain something to someone to ensure mutual understand-
ing whether it’s misunderstandings over services or products payments;
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partnerships disagreements regarding rent, repairs, security deposits;
workplace conflict between coworkers; neighbor dispute over noise or
property boundaries; family disagreement about caregiving responsibil-
ities; student—teacher misunderstanding. The Companion Volume to the
Common European Framework of Reference for Languages, an interna-
tional standard for describing language ability, has proved the necessity
of mediation skills to be included in higher education foreign language
programs and significantly expanded the concept of mediation as more
sophisticated language skills enabling a mediator to navigate communi-
cation gaps arising from linguistic, cultural, social, or conceptual differ-
ences [3].

Methods. To gain in-depth, descriptive insights into the effectiveness
of mediation activities, we use qualitative research methods like informal
classroom observations, discussions, semi-structured interviews, ques-
tionnaires that allow students to answer in their own words, providing
descriptive, detailed responses.

Results and Discussion. Following the recommendations outlined
in the Common European Framework of Reference for Languages (the
CEFR), foreign language instructors who are concerned with cross-lin-
guistic mediation have been reflecting on practical suggestions for extend-
ing linguistic mediation in their teaching practices to improve students’
learning outcomes. Higher-education foreign language practitioners from
the METLA project team have developed teaching guide for language
educators called “Mediation In Teaching, Learning and Assessment
(METLA)” in which they explore the theory and practice of mediation
and provide practical examples of cross-linguistic mediation tasks and
step-by-step guidelines on how you can design and evaluate your own
language mediation tasks [9]. The development of mediation skills has
become the subject of the Cambridge Paper in ELT, “Mediation: What it
is, how to teach it and how to assess it” which defines mediation as bridg-
ing communication gaps and categorizes mediation into mediating texts
(summarizing), concepts (explaining ideas), and communication (acting
as an intermediary), requiring cognitive and sociolinguistic skills to con-
vey meaning across languages or within the same language for real-life
situations [2]. Adolfo Sanchez Cuadrado (University of Granada), Susana
Lorenzo (The University of Manchester), Marga Navarrete (University
College London) in their article “The role of contextual factors in the
implementation of mediation descriptors with higher education language
learners” describe a project which explored new ways of developing and
applying the action-oriented tasks aimed at improving students’ medi-
ation skills and social agency when acting as intermediaries [8]. Tony
Liddicoat, professor of applied linguistics at the University of Warwick
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in his article “Intercultural mediation in language learning” overviews
the importance of metapragmatic awareness in mediation and how it is
understood in intercultural contexts [5]. He researches the nature of medi-
ation as a language teaching activity in which teachers construct learn-
ing as an interpretive process of making sense of meanings encountered
in and across languages [5]. Iryna Zhukevych in her paper “Enhancing
mediation skills in the virtual English language classroom” from the con-
ference proceedings "Linguistic mediation for higher education language
instructors and students" held in Kyiv, investigates methodologies aimed
at enhancing students' mediation capabilities within a virtual English lan-
guage classroom context [10]. She states that through the implementation
of structured role-play scenarios, students not only developed essential
communication and conflict resolution strategies but also built self-con-
fidence 1n their ability to navigate interpersonal conflicts [10]. Svitlana
Pechenizka, leading researcher from Institute of Pedagogy of the National
Academy of Educational Sciences of Ukraine, in her article “Mediation
as a modern educational strategy for forming foreign language socio-cul-
tural competence of learners in general secondary education” analyzes the
phenomenon of mediation as the newest educational strategy for Ukraine
and argues the necessity to create an appropriate system of tasks and
assignments in modern foreign language textbooks in order to develop
foreign language socio-cultural competence in students of general sec-
ondary education institutions [7]. Yuliana Lavrysh and Nataliia Saienko
from National Technical University of Ukraine “Igor Sikorsky Kyiv Pol-
ytechnic Institute” in the article “Teaching mediation skills at technolo-
gy-enhanced ESP classes at technical universities” state that mediation
as a dual-nature phenomenon with cognitive and linguistics domains has
been disregarded at English language classes at technical universities and
provide some practical recommendations on how to implement mediation
into ESP courses with the integration of online educational technologies
[4]. Oleksandr Pasichnyk, senior researcher from Institute of Pedagogy of
the National Academy of Educational Sciences of Ukraine, in his article
“Intercultural mediation — reassessment of student’s first language role
in the process of foreign language learning” claims that mediation tasks
aimed at solving real-life situations are excellent supplement for commu-
nicative-based approach helping introduce the true atmosphere of ‘dia-
logue of cultures’ in the process of foreign language acquisition [6].

The authors of this paper, higher-education foreign language teach-
ers at Kharkiv [.P.°Kotlyarevsky National University of Arts, are look-
ing for innovative and engaging ways in which mediation tasks can be
designed and incorporated in the English and Italian language for Specific
Purpose classroom practice to improve students’ learning outcomes. Our
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work focuses on enhancing the learning experience for those who acquire
[talian and English to meet the professional needs within a specialized
domain such as music. Italian and English classes for Music Purposes
are designed for musicians struggling to communicate effectively in the
target professional context. We have noticed that most Italian and English
language learners have difficulties in navigating communication obsta-
cles that prevent effective exchange of information between experts or
individuals who are not professionals in music. It might be using com-
plex technical terms, slang, ambiguous words, incomplete instructions
which occur in any form of communication (verbal, non-verbal, oral,
written, in person or remotely) due to linguistic differences like vocabu-
lary and grammar, cultural misunderstandings regarding communication
styles and social norms, lack of shared concepts or difficulty expressing
complex ideas. These barriers can lead to misinterpretation, confusion,
a failure to reach mutual understanding. While music itself often serves
as a universal language, which helps bridge cultural and linguistic barri-
ers, successful collaboration among musicians across cultures depends
on challenging discussions where oral or written information needs to
be reinterpreted, clarified or simplified to ensure everyone can contrib-
ute and find a mutually agreeable resolution among experts who speak
different languages or have difficulty understanding each other within a
single language. When a person lacks the necessary understanding of how
language is used in specific work environments and how to explain "spe-
cialist discourse" to others avoiding misinterpretation, they cannot fully
participate in the discussion as a result may feel isolated or less engaged
in international projects and exchange programs, which connect musi-
cians globally for cultural learning, performance, and collaboration. So,
we are here to help learners majoring in music develop mediation, a tar-
geted language skill musical artists need to facilitate open, respectful, and
music-focused intercultural communication.

The main purpose of the research is to improve foreign language
classes through field-related tasks aimed at developing students’ media-
tion skills.

The best way to help English and Italian learners develop proficiency
in professional conversations relevant to the music field is to create a com-
municative space of specialist discourse within which learners express
themselves without fear of judgment to build a shared understanding of
their field. A group of language learners who acquire Italain anf English for
music purposes is a dedicated community of musical artists, unified by spe-
cialized discourse — verbal and non-verbal shared language, communication
styles, and conventions of interaction to maintain the profession's stand-
ards. This expert-to-expert discourse community is an ideal ready-made
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collaborative environment where learners can mediate complex ideas and
terms that are specific to a music field and may not be understood by out-
siders. To encourage foreign language learners to mediate, we need build
lessons around role-play scenarios and simulations which mimic real-world
situations learners perform in their industry: role-plays (conductor—orches-
trants, maestro-atenndee, musicians—audience), simulations (rehearsals,
local open mics/jams, music festivals, workshops, charity gigs), prob-
lem-solving tasks (analyzing score, explaining song meaning, technical/
creative hurdles, interpretive challenges, sight-reading, ensemble coordina-
tion, audience engagement). Mediation is required when a communications
gap presents itself and there is a need to make information accessible to oth-
ers (colleagues, peers, experts, etc.). So, these fictional field-related com-
municative scenarios must contain breakdowns in understanding leading
to miscommunication and a failure to reach a resolution. The breakdowns
might be caused by poor listening, using difficult vocabulary or jargon, dif-
ferent native languages, unclear or vague wording, misinterpretation of tone
or body language, emotional interference, assumptions and misunderstand-
ings, lack of clarity, unclear instructions, missing details, overcomplicated
explanations, information overload. A conflict, breakdown, or a communi-
cation gap necessitates a mediator, "social agent", who guides a discourse
(conversation) helping to construct or convey meaning, sometimes within
the same language, sometimes from one language to another [3]. Liudmyla
Babaievska from Kharkiv [.P.°Kotlyarevsky National University of Arts
in her article “Scenario-based method in teaching English to future musi-
cians” examines various types of scenarios (skillsbased scenarios, prob-
lem-based scenarios, issues-based scenarios, speculative scenarios, branch-
ing scenarios, gamified scenarios, exploratory scenarios, and story-based
scenarios) that can be valuable for musicians [1]. Common example of a
realistic scenario that allows students to practice mediation in a music con-
text includes a chamber orchestra conductor resolving the issue of replacing
the first violinist before an important concert [1]. Get the language language
learners act out make-believe scenarios, taking on roles of a neutral helper
who helps both sides understand each other and work together more effec-
tively. Other examples include mediating musical interpretations, musical
shaping of a piece, dynamics conflicts, personality clashes, skill-level dif-
ferences, timing disagreements, stylistic decisions between singers, balanc-
ing sectional disagreements, clarifying composer’s intent vs. performer’s
preference, handling rehearsal tension or frustration, helping the singer
and the accompanist understand each other’s musical intentions, explain-
ing artistic choices, resolving misunderstandings during rehearsal, help-
ing others understand instructions, summarising expert comments, guid-
ing communication between maestro and performers. Specialized music
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discourse can be mediated in various settings, including cultural venues
like concert halls, orchestras, and festivals; collaborative environment like
music rehearsals, workshops, master classes; academic contexts like music
education programs and research projects; community-based projects that
are often independent of traditional institutions. Mediation role is not to
decide the outcome, but to interpret and re-establish meaning ensuring
mutual understanding and managing the affective and cultural tensions that
may arise during intercultural contact. As we can see, mediation relies on
a core set of interpersonal, communication, and problem-solving skills and
requires active diagnostic listening, influencing cooperation without using
command-based authority, neutrality and impartiality, avoiding taking
sides, emotional regulation, staying calm under pressure, problem-solving
and decision-making, demonstrating competence in cross-cultural contexts,
identifying core issues quickly, knowing what type of conflict you’re actu-
ally dealing with, musical proficiency, a high level of ability in playing an
instrument or singing, encompassing technical skill, expressive interpre-
tation, and theoretical knowledge. Mediation tasks can be either intralin-
guistic (different varieties of the same language) or cross-linguistic (across
languages). Don’t start to look at mediation skills until your students have
strong core language skills. Transforming complex or inaccessible informa-
tion into a format the recipient can understand requires advanced applica-
tion of language skills: a good level of proficiency in grammar, vocabulary,
and pronunciation. Mediation tasks can be used as final projects or consol-
idation activities for students to reuse the language learnt from the lesson,
unit or term. To underpin effective mediation, mediators need to develop
a variety of strategies, various linguistic practices and tools, which can
include summarising, clarifying, reformulating, translating musical instruc-
tions, transferring (applying existing linguistic rules to the new language),
paraphrasing, adjusting the level of language to suit the intended audience,
adapting style and formality, note-taking, using analogies (relating com-
plex ideas to familiar concepts), retelling information from a text or audio
source, relaying specific information, simplifying jargon, breaking down
complicated information into understandable chunks, reframing (turning
negative statements into productive ones), mirroring (repeating back what
they've heard), interpreting and explaining issues in neutral, non-blaming
language, asking open-ended questions. Encourage learners to develop
their own mediation strategies. By mastering these mediation techniques,
facilitators can act as a social agent to foster the creation and sharing of
complex knowledge within a field.

Below are practical, classroom-ready exercises suitable for Bl level
(intermediate) learners that we have incorporated during regular Italian
and English language classes for specific purposes at University where we
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work in Ukraine. All the tasks involve mediating only in the target lan-
guage. Learners act as an intermediary in informal situations bridging gaps
between: attendees and masters (master classes), audience and performers
(concert), group members in ensemble settings (rehearsal), jury and candi-
dates (audition), stakeholders (music projects), performers and organizers
(music events, fests), teacher and students (music lesson), songwriters, pro-
ducers and record labels, music publishers, fans, composer and performer,
cultures and musical traditions. The tasks use realistic music-related con-
texts but might be adapted across diverse contexts, ranging from formal
legal disputes to workplace conflicts, educational settings, and everyday
personal disagreements. These exercises focus on core skills—active listen-
ing, checking understanding between participants, summarising viewpoints
in simple language, reducing disagreement through neutral reformulation —
that are essential for managing conflict in any environment.

Exercise 1.

Instruction: Students work in groups of three (Lena — singer; Tom —
pianist; Eva — mediator). Get students act out the assigned roles by read-
ing a dialogue. After reading ask students to underline mediation phrases
(what mediation skills are demonstrated and where they appear in the
text); rewrite the dialogues in their own words (change the ending, create
a new solution).

Dialogue (a singer and pianist disagree about tempo).

Lena: The tempo is too fast for me to breathe well.

Tom: But if we play slower, the song feels boring.

Eva: So Lena needs more time to breathe, and Tom wants energy in
the song (The mediator accurately restates both viewpoints without judg-
ment. The mediator makes the singer’s need clear and accessible. Nega-
tive wording 1s softened and reframed positively).

Lena: Yes, exactly.

Eva: What if we try a slightly slower tempo in the verses and a faster
one in the chorus? (The mediator suggests a balanced, practical solution).

Tom: That could work.

Lena: I like that idea (Both parties accept the proposed compromise).

Eva: Great, let’s try it (The mediator closes the interaction positively
and clearly).

Exercise 2.

Instruction: One student explains a conflict for 3 minutes. The medi-
ator practices silence, eye contact, note-taking, rephrasing the problem,
proposing solutions.

Conflict Description.

Lina is a jazz pianist invited to perform at a summer music festi-
val. She received the schedule and noticed that her performance time
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was changed from 7:00 PM to 5:00 PM, just two days before the event.
Lina is upset because she planned her travel, soundcheck, and rehearsals
around the original time. She feels the organisers are being unfair and not
respecting her preparation. The festival organisers explain that another
band requested the 7:00 PM slot, and they wanted to accommodate every-
one. They say the festival schedule is complicated and it is difficult to sat-
isfy every performer. Both sides want a good solution: Lina wants enough
time to prepare and perform well, and the organisers want the festival to
run smoothly.

Neutral Rephrasing of the Problem.

Lina, a jazz pianist scheduled to perform at a summer music festival,
was informed two days before the event that her performance time had
been moved from 7:00 PM to 5:00 PM. This change affects her previously
planned travel, soundcheck, and rehearsal arrangements.

The festival organisers explain that the schedule was adjusted to
accommodate another band’s request and to balance the overall program.
Both Lina and the organisers want the event to be successful: Lina wants
adequate preparation time to deliver a strong performance, and the organ-
isers want the festival to run smoothly for all performers.

Possible Solutions.

As a mediator, I would propose this combined solution:

* Confirmed extended soundcheck for Lina earlier in the day, with
priority access to the piano and sound team.

* Logistical support (adjusted rehearsal time or assistance with travel
timing) to reduce stress caused by the earlier slot.

* Goodwill gesture from organisers, such as promotional visibility
(featured mention, prime listing) or priority consideration for preferred
time slots at future festivals.

Exercise 3.

Instruction A: Convert closed or accusatory questions into open, neu-
tral ones.

Example: “Why did you do that?” — “What was happening for you
at that moment?”

1) Why are you always late to rehearsal? — What makes it difficult
for you to arrive on time?

2) Don’t you practice enough? — How do you usually prepare for
rehearsals?

3) Why did you play that part wrong? — How did you understand
that part of the music?

4) Are you ignoring the conductor? — What were you focusing on
during that section?

5) Why won’t you follow my tempo? — How does this tempo feel for you?
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Instruction B: turn negative statements into neutral language.

Example: “He never respects me” — “Respect is important to you in
this situation.”

1) You never listen to my ideas. — You feel that your ideas are not
heard.

2) Your playing ruins the piece. — The balance of the sound feels
uneven.

3) The singer always comes in late. — The singer sometimes enters
after the beat.

4) The conductor is too aggressive. — The conductor’s feedback
feels very strong.

5) This rehearsal is a waste of time. — This rehearsal does not feel
very effective.

Instruction C: Rewrite the closed or accusatory question as a neutral,
open-ended question suitable for a music rehearsal context.

Examples: Closed: Why are you always late to rehearsal?

Open: What makes it difficult for you to arrive on time?

1) Closed: Don t you practice your part enough at home?

— Open: How do you usually practice your part at home?

2) Closed: Why did you play that wrong note?

— Open: Can you explain how you interpreted that part of the music?

3) Closed: Are you ignoring the conductor?

— Open: What were you focusing on during that section?

4) Closed: Why won t you follow my tempo?

— Open: How does this tempo feel for you?

5) Closed: Don t you understand the rhythm?

— Open: How do you understand this rhythm?

Exercise 4.

Instruction: Read the dialogue between musicians and a music event
host and do mediation tasks to help musicians identify and regulate the
conflict.

Characters: Leo — guitarist (musician); Nina — singer (musician);
Host — music event organiser; Mediator.

Leo: We are unhappy with the soundcheck time. It was too short.

Nina: Yes, we couldn’t test the microphones properly.

Host: I understand, but many artists are performing today. We don’t
have much time.

Leo: But our performance suffered because of this.

Host: The schedule was very tight, and we had to move quickly.

Mediator: Let me check if I understand. Leo and Nina feel the sound-
check time was not enough.

Leo: That’s right.
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Mediator: And you are under pressure because of the full schedule. Is
that correct?

Host: Yes, exactly.

Mediator: Maybe we can find a solution for future events, like plan-
ning longer soundchecks for bands with more equipment.

Host: That could work.

Nina: Yes, that would help us a lot.

Mediator: Great. Let’s agree on that for next time.

Task A: answer the questions:

* Who is involved in the conflict?

* What is the main problem?

* What does each side want?

Task B: complete sentences:

» The musicians feel .... because ...

* The host feels .... because ......

Task C: rewrite these sentences in neutral language:

* “Our performance suffered because of this.”

* “We don’t have much time.”

Task D: write one open-ended question for the musicians and the
event host.

Example starter: What... / How... / Can you explain...

Task E: Suggest a simple solution:

* one possible compromise

* one way to avoid this problem in the future

Task F: Get students reflect on:

* What did the mediator do well?

» What language helped calm the situation?

Exercise 5.

Instruction: Read the conflict description and match feelings to sen-
tences.

Daniel is a drummer in a band preparing for a concert. During rehears-
als, the band leader often changes the songs at the last minute. Daniel
feels unsure because he does not know which version to practice.

Last week, the leader told the band to play a slower version of a song,
but during rehearsal, he asked them to play it faster again. Daniel feels
stressed before rehearsals and disappointed because he practices a lot but
still feels unprepared.

The other band members are confused because they receive different
instructions at different times. Everyone wants to perform well, but the
communication is not clear.

Match each sentence (1-4) with an emotion.

angry * disappointed ¢ stressed ¢ confused
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1. Daniel feels nervous before rehearsals and worries about making
mistakes.

2. Daniel practices a lot, but he still feels his work is not useful.

3. The band members are not sure which version of the song to play.

4. Daniel feels upset when the song changes again at rehearsal.

Exercise 6.

Instruction: Read the scenario and help musicians understand each
other, share ideas, and find a solution that works for most people. You do
not choose sides.

Scenario: An ensemble is planning a music tour. The group must
agree on important decisions, but musicians have different opinions and
needs.

Roles:

* Mediator — helps students communicate and find a solution
* Student A — prefers a short tour and less rehearsal

* Student B — wants a longer tour with concerts

* Student C — is worried about cost

* Student D — cares about free time and sightseeing

Decisions to make: ¢ Tour destination * Length of the tour ¢ Daily
rehearsal time during the tour.

Task A: Role Preparation.

Ensemble members read their roles and think about: ¢ their priorities ¢
one strong opinion ¢ one possible compromise.

Mediator prepares simple questions to: ¢ Invite everyone to speak ¢
Summarize ideas * Help the group decide.

Task B: Opening the Discussion (Mediator)

The mediator explains the situation in simple language.

Example: We need to plan the music tour and make decisions that
work for everyone.

Task C: Sharing Opinions (All Students)

* Each student explains their ideas.
 The mediator listens and takes notes.
* The mediator makes sure everyone speaks.

Task D: Listing Solutions (Mediator)

* The mediator summarizes ideas.
» Write at least three possible tour plans.

Example:

* A 3-day tour to a nearby city;

* A 5-day tour with two concerts;

» A short tour with one rehearsal per day.

Task E: Evaluating Solutions (Group)

For each solution, discuss:
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* What is good about this plan?

* What problems could there be?

The mediator helps the group stay calm and focused.
Task F: Choosing the Best Solution (Mediator)

* The group agrees on one plan.

* The mediator checks agreement.

Example:

Does this plan work for most people?

Can we all accept this decision?

Task G: Final Summary (Mediator)

The mediator clearly explains the final tour plan.

Example: We decided on a 4-day tour to Prague with one concert and
daily rehearsals in the morning.

Exercise 7.

Instruction A: Read the situation: “The ensemble is stressed before a
concert”. The mediator asks each student “How do you feel right now?” Stu-
dents choose one feeling word and explain why. Mediator needs validate feel-
ings, normalize stress, gently redirects the group toward safety and focus.

Mediator language:

“Thank you for sharing how you’re feeling. It sounds like many of us
are feeling nervous, tense, or under pressure right now—and that’s com-
pletely normal before a concert. These feelings tell us that we care about
doing well. Let’s take a moment to breathe together and remember that
we’ve prepared for this. We’re here to support each other, and we don’t
have to be perfect—just present and listening. We’ll take this one step at a
time, together.”

Outcome: Students name emotions and feel listened to.

Instruction B: Match the feeling with a supportive response.

Feelings

1) Nervous

2) Angry

3) Disappointed

4) Stressed

5) Shy

Supportive Responses

a. Its okay to feel this way. We can try again.

b. Let s take a short break and breathe.

c. You are not alone. We can work on it together.

d. I understand why you feel upset.

e. Take your time. You don t have to speak now.

Instruction C: Complete the sentences with your own words.

* [ understand how you feel because...
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* [ty normal to feel  before a performance.
» We can help you by...
* You are doing well, even if...

Instruction D: Choose the best response (Identify supportive lan-
guage).

Situation 1: A student says: “I’m afraid I will make mistakes on stage.’

Which response is best?

* A. That's not true. Stop worrying.
* B. Everyone feels nervous sometimes. You are prepared.
* C. If you make mistakes, it will be bad.

Discuss why B is best.

Exercise 8.

Instruction A: After a discussion or role-play get students reflect on

e The situation (What was the problem? Who was involved?).

Example: Our group had a problem choosing rehearsal times.

* The mediator’s actions (What did I say or do to help? How did |
support communication?).

Example: I asked everyone to share their ideas and I summarized
them.

* Language used (Useful phrases or questions used. New words or
expressions).

Example: [ used the phrase “Let me summarize” to check understanding.

* The outcome (Did the group find a solution? Was the solution
fair?).

Example: We agreed on rehearsing twice a week.

Instruction B: Complete the sentences:

* The main problem in the group was...

* As amediator, [ helped by...

* One phrase I used was...

* One phrase I heard from others was...

*  What went well ...

* What was difficult...

» If I were the mediator again, I would...

By incorporating these engaging and practical activities into foreign
language classes, educators can help Italian and English learners master
mediation skills which enable them to function effectively in a globalized,
multilingual world.

Integrating mediation as a core skill alongside listening, speaking,
reading, and writing into higher education foreign language classes leads
to a further research on explicit tasks requiring a user to act as a social
agent, resource development (textbooks, tools), and teacher training. Key
areas for more study include developing practical assessment tools to

)
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measure proficiency in mediation skills across different CEFR levels and
effective strategies for enchancing students' abilities to mediate concepts,
texts, and communication in real-world scenarios.

Conclusions. To help Italian and English language learners level up
proficiency in professional conversations relevant to the music field we
suggest developing mediation skill — the ability to bridge gaps between
different languages and within the same language. Hosting mock role-
play scenarios of music lessons, workshops, auditions, rehearsals, mas-
ter-classes creates opportunities for learners to mediate between perform-
ers, composers, conductors, technicians, stage managers, administrative
staff in music sector. Mediating communication in the field of music
means acting as a neutral helper who makes complex musical concepts
understandable for parties, especially when there is a communication
gap caused by linguistic and terminological nuances, diverse educational
backgrounds, unfamiliarity with certain concepts or processes. Tasks
involving mediation require learners to reprocess (recontextualize) an
existing written text or spoken communication (through simplifying, par-
aphrasing, summarizing, etc.) into forms accessible to a targeted audi-
ence. The findings of this study suggest that the role-play scenaroios with
communication gaps that encourage language learners to mediate spe-
cialized discourse to subject experts or anyone unfamiliar with the field
significantly boost students’ self-confidence in their ability to navigate
intercultural communication in diverse professional contexts.
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